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Abstract

The study examines visualization as a contemporary methodological approach to teaching English
phraseology within philological education. Phraseological units are viewed as linguistically fixed yet
cognitively motivated structures that encode culturally specific conceptualizations and function within
discourse contexts. Theoretical analysis highlights the role of visualization in representing mental structures
and deepening the understanding of idiomatic meanings. A pedagogical experiment with control and
experimental groups demonstrated that visualized tasks—such as illustrative images, conceptual maps, and
multimodal models—improve the accuracy of interpreting phraseological units, their discursive
appropriateness, and overall phraseological competence, confirming the effectiveness of visualization as a tool
for developing cognitive-discursive skills in English phraseology acquisition.
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Introduction

The contemporary stage of development of linguodidactics is characterized by a rethinking of
traditional approaches to foreign language teaching in the context of the digitalization of the
educational space and the increasing demands placed on the formation of learners’ communicative
competence. Under conditions of globalization and the intensification of intercultural interaction,
particular significance is attached to the problem of mastering the phraseological system of a language
as one of the most semantically rich and culturally marked components of the foreign-language
worldview. However, phraseology, characterized by a high degree of imagery, idiomaticity, and
semantic opacity, has traditionally posed considerable difficulties in the teaching process, which
necessitates the search for innovative methodological solutions capable of ensuring meaningful and
durable acquisition of phraseological units.

One of the promising directions in this field is visualization as a methodological technique and
a cognitive tool integrating the achievements of perception psychology, cognitive linguistics, and
pedagogical technologies. Appeals to visual images make it possible to activate associative
mechanisms of thinking, thereby facilitating the formation of stable semantic links between the verbal
form of a phraseological unit, its figurative basis, and its pragmatic functioning in speech.
Visualization thus goes beyond the role of an auxiliary illustrative aid and acquires the status of an
independent methodology aimed at stimulating learners’ cognitive activity and optimizing the
processes of memorization and interpretation of linguistic material.

Despite the growing interest of researchers and practitioners in the use of visual means in
foreign language teaching, the problem of their systematic application in the formation of
phraseological competence remains insufficiently explored to date. In particular, the methodological
potential of various types of visualization—from static images and graphic schemes to digital
multimodal resources—requires further clarification in the context of teaching English phraseology.

Theoretical Analysis of the Problem of Visualization in Teaching English Phraseology

Phraseology as a branch of linguistics occupies a special place in the system of linguistic
knowledge, as phraseological units accumulate the results of the historical development of the
language, features of national mentality, and cultural stereotypes embedded in stable verbal
complexes. From a philological perspective, phraseological units are regarded not only as ready-made
linguistic constructions with a reproducible structure, but also as carriers of figurative and evaluative
information functioning in close interaction with cognitive and pragmatic mechanisms of speech
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activity [1]. Due to the semantic integrity and idiomatic nature of phraseological units, their
acquisition in the process of foreign language learning goes beyond the formal mastery of lexical
components and requires the interpretation of deeper meanings underlying phraseological semantics.

From the standpoint of cognitive linguistics, phraseological units can be conceptualized as
verbalized fragments of the conceptual worldview, in which metaphorical and metonymic models
play a system-forming role. The figurative basis of a phraseological unit, being the result of cognitive
reinterpretation of empirical experience, often loses its transparency for language learners, which is
obycnosieno by differences in cultural codes and associative fields between the native and the target
languages. In this regard, the need arises to identify such methodological tools that would make it
possible to reconstruct the cognitive mechanisms underlying the formation of phraseological meaning
and render them accessible for learners’ conscious perception [2].

In this context, visualization acquires particular theoretical significance, as it is grounded in
universal cognitive processes of visual perception and imagery-based thinking. From a philological
perspective, visualization can be regarded as a means of representing the conceptual content of a
phraseological unit through non-verbal semiotic systems that facilitate the activation of the figurative
component of meaning. Visual images, diagrams, and graphic models function as mediators between
the linguistic form and the underlying cognitive structure, thereby reducing the level of semantic
abstraction and facilitating the process of interpretation.

The theoretical conceptualization of visualization in phraseology teaching also draws on
psycholinguistic principles, according to which information presented in a polycode format is
acquired more effectively due to the simultaneous activation of verbal and non-verbal processing
channels. The dual coding of linguistic material promotes the formation of stable associative links
and increases the likelihood of long-term retention of phraseological units in the mental lexicon.

At the same time, visualization does not replace linguistic analysis; on the contrary, it creates
conditions for a deeper understanding of the structural and semantic characteristics of phraseological
units and the specifics of their functioning in text and discourse.

Of particular interest within the framework of theoretical analysis is the typology of visual tools
employed in teaching English phraseology. Static images make it possible to explicate the literal
image underlying a phraseological unit, whereas diagrams and mind maps facilitate the identification
of systemic relationships among phraseological units united by shared concepts or thematic
dominants.

Contemporary research in cognitive linguistics emphasizes that language is acquired through
images and associations (Evans & Green, 2018; Maslova, 2020). This is particularly relevant for
phraseology, where literal translation often fails to convey meaning. For example, the English idiom
kick the bucket has the literal meaning “to kick a bucket,” while its actual meaning is “to die.” Without
visual support, it is difficult for learners to form the correct association.

Russian scholars also highlight the effectiveness of visualization. Teliya (2016) argues that the
semantic and pragmatic aspects of phraseological units are more effectively acquired through visual
schemes and illustrations, while Kubryakova (2018) emphasizes that the cognitive approach helps to
connect language with learners’ thinking processes. Overall, visualization transforms abstract
linguistic constructions into vivid and comprehensible images.

Digital visual resources, including animation and multimodal presentations, expand the
possibilities for interpreting phraseological meaning through the dynamic representation of imagery
and the contextualization of its use. From a theoretical perspective, this diversity of visualization
forms confirms their potential as a universal tool for philological analysis and instruction.

Thus, visualization in teaching English phraseology can be conceptualized as an
interdisciplinary phenomenon situated at the intersection of linguistic theory, cognitive science, and
foreign language pedagogy. For philological education, its particular value lies in its ability to
facilitate the reconstruction of the figurative and conceptual basis of phraseological units, ensuring a
deeper understanding of their semantics and functional-stylistic characteristics. The theoretical
analysis allows us to assert that the integration of visualization into the process of teaching



phraseology not only enhances its effectiveness but also expands the research potential of
phraseological material, making it accessible to comprehensive linguistic interpretation [3].

Phraseological Units in the Cognitive-Discursive Paradigm

Within contemporary philological scholarship, phraseological units are increasingly interpreted
not as isolated linguistic formations but as elements of a cognitive-discursive system reflecting ways
of conceptualizing experience and the specifics of its linguistic representation. A phraseological unit
functions in language as a compressed model of knowledge in which lexical structure, figurative
basis, and pragmatic orientation form an inseparable unity. From the perspective of the cognitive
approach, the meaning of a phraseological unit is shaped through the interaction of concepts,
metaphorical projections, and culturally conditioned scenarios activated in a particular
communicative situation [4].

The discursive aspect of phraseology is manifested in the fact that fixed expressions realize
their semantic potential not in abstraction but within specific types of discourse, where they perform
expressive, evaluative, or argumentative functions. For foreign language learners, this level poses the
greatest difficulty, as it requires not only knowledge of the phraseological unit’s meaning but also an
understanding of the conditions of its appropriate use. Consequently, phraseology instruction should
be oriented toward reconstructing the cognitive and discursive mechanisms that ensure the
functioning of phraseological units in speech.

Visualization as a Cognitive Mechanism for Representing Phraseological Meaning

From the perspective of cognitive science, visualization can be interpreted as a means of
external representation of the mental structures underlying linguistic meaning. In teaching English
phraseology, visual tools function as cognitive supports that facilitate the explication of the figurative
and metaphorical components of a phraseological unit. A visual image makes it possible to activate
the primary conceptual scene from which the idiomatic meaning is historically and semantically
derived, thereby reducing the level of abstraction of the linguistic sign.

Within the framework of the cognitive-discursive approach, visualization acquires an additional
dimension, as it not only illustrates meaning but also models possible scenarios of phraseological unit
usage in speech. Graphic schemes, mind maps, and multimodal forms of visualization allow a
phraseological unit to be presented as an element of a broader conceptual network that includes
thematic domains, evaluative components, and pragmatic orientations. In this way, visualization
contributes to the formation of learners’ holistic understanding of the functioning of phraseology in
discourse [5].

Overview of Scholarly Approaches to the Problem of Visualization in Teaching Phraseology

An analysis of scholarly research in linguistics and foreign language teaching methodology
makes it possible to identify several approaches to understanding the role of visualization in the
acquisition of phraseological material. Within the framework of the traditional didactic approach,
visual aids are viewed primarily as elements of visual support aimed at facilitating the comprehension
and memorization of linguistic units. This approach emphasizes the auxiliary nature of visualization
without foregrounding its cognitive potential.

The psycholinguistic approach focuses on processes of perception and information processing,
considering visualization as a factor that enhances learning effectiveness through the polycode
presentation of material. In this context, visual images function as stimuli that activate associative
links and facilitate the integration of new knowledge into existing cognitive structures. However, in
a number of studies, this approach is limited to the analysis of memory and attention, without
addressing the deeper semantic aspects of phraseological meaning.

The cognitive-discursive approach appears to be the most productive for philological education.
Within this framework, visualization is conceptualized as a means of conceptual modeling of
linguistic meaning and the discursive functions of phraseological units. Visual tools thus become
instruments for interpreting culturally conditioned images, metaphorical models, and communicative
strategies realized in phraseology. This approach makes it possible to integrate linguistic analysis
with pedagogical objectives, ensuring deeper and more meaningful acquisition of the material [6].



From a theoretical perspective, the integration of visualization into the teaching of English
phraseology is based on an interdisciplinary synthesis of linguistic, cognitive, and pedagogical
concepts. In philological training, particular importance lies in the ability to use visualization as a
tool for analyzing the internal structure of a phraseological unit, its semantic motivation, and its
discursive potential. Thus, theoretical analysis confirms that visualization, when integrated into the
cognitive-discursive paradigm, functions not only as a methodological tool but also as an instrument
for philological comprehension of phraseology. Its use in English language instruction helps bridge
the gap between formal knowledge of phraseological units and understanding their functioning in real
discourse, meeting contemporary requirements for philological education.

Experimental Part of the Study

The experimental part of the study was aimed at testing the effectiveness of visualization as a
methodological tool for teaching English phraseology within the framework of philological training.
The purpose of the experiment was to identify the influence of visual tools on the level of acquisition
of phraseological units, as well as on the degree of conscious interpretation and the accuracy of their
use in discourse-driven communicative situations.

In accordance with this purpose, the following tasks were set for the experimental work: to
determine the initial level of learners’ phraseological competence; to develop and pilot a set of
learning tasks incorporating visualization; to compare learning outcomes between the control and
experimental groups; and to analyze both qualitative and quantitative changes in the acquisition of
phraseological material.

The research hypothesis was based on the assumption that the systematic use of visualization,
focused on revealing the figurative-conceptual and discursive nature of phraseological units,
contributes to their deeper and more sustainable acquisition compared to traditional verbal-
explanatory teaching methods.

The experiment was conducted in a classroom setting for English language instruction at the
Faculty of Philology of a higher education institution. The study involved students with comparable
levels of language proficiency, which allowed for minimizing the influence of external factors on the
experimental results. Participants were divided into control and experimental groups, both following
the same curriculum, differing only in the set of methodological techniques used when working with
phraseological material.

The pedagogical experiment consisted of three sequentially implemented stages: introductory,
formative, and control. At the introductory stage, the initial level of proficiency in English
phraseology was assessed through tasks involving the recognition of phraseological units,
interpretation of their meaning, and contextual usage. The formative stage involved the
implementation of a developed system of exercises incorporating visualization in the experimental
group, whereas the control group used traditional methods of explanation and practice. At the control
stage, a repeated assessment was conducted to identify changes in learning outcomes and evaluate
the effectiveness of the proposed methodology.

During the formative stage, the experimental group worked with a set of visually oriented tasks
aimed at revealing the cognitive-discursive nature of English phraseological units. Visualization was
applied not in isolation but in combination with analytical and interpretive activities, ensuring its
integration into the overall process of linguistic comprehension of the material.

The main types of visual tools included illustrative images depicting both the literal and
metaphorical aspects of a phraseological unit; conceptual diagrams modeling the relationship
between the figurative basis and idiomatic meaning; mind maps grouping phraseological units
according to thematic or conceptual criteria; and elements of multimodal visualization, combining
textual and graphic components. The tasks were designed so that learners not only associated the
visual image with the linguistic form but also reconstructed the conditions of phraseological unit
functioning in various types of discourse.

Criteria and Methods for Assessing the Results of the Experiment

The effectiveness of the experimental instruction was evaluated based on a combination of
quantitative and qualitative indicators. The primary criteria for assessing the development of



phraseological competence included: the accuracy of understanding the meaning of phraseological
units; the degree of conscious interpretation of their figurative basis; correctness of use in contextually
determined utterances; and the ability to transfer acquired phraseological units to new communicative
situations.

The assessment methods included testing, analysis of learners’ written and oral responses, and
a comparative analysis of the results of the control and experimental groups. Particular attention was
paid to qualitative changes in the nature of errors, which made it possible to identify not only the level
of acquisition but also the depth of understanding of the phraseological material.

In practice, visualization can take various forms:

Semantic Maps
A diagram can be created in which a phraseological unit is “decomposed” into its components, with
explanations of meanings and examples of usage. For example, the idiom spills the beans (“to
reveal a secret”) can be accompanied by an image of beans falling out of a cup, creating a clear
visual association.

- Illustrations and Comics
A classic approach involves a drawing or a short comic that depicts the action described by the
phraseological unit. Learners memorize the expression through the narrative depicted rather than
through translation.

- Multimedia Presentations
Videos, animations, and interactive tasks allow students to “immerse” themselves in the language.
For instance, a short video clip featuring a dialogue that incorporates idioms helps learners
understand both the context and the emotional nuance of the expressions.

It can be asserted that learners remember idioms better when they are presented in context and
in a visual form, rather than simply reading a list of words and their meanings. This effect is
particularly pronounced for visual learners—individuals who more easily perceive and process
information through images [7].

Analysis and Interpretation of Experimental Results

A comparative analysis of the results at the control stage of the experiment revealed positive
progress in both groups; however, the increase in performance was more pronounced in the
experimental group. Learners who worked with visually oriented tasks demonstrated a higher level
of conscious interpretation of phraseological units, made fewer errors related to literal understanding,
and used phraseological expressions more confidently in contextually relevant discourse situations.

Qualitative analysis of the responses showed that visualization facilitated the formation of
stable associative links between the linguistic form and the conceptual content of the phraseological
unit, which in turn ensured more durable retention of the material. The data obtained support the
proposed hypothesis and indicate the advisability of using visualization as an effective
methodological tool for teaching English phraseology within philological training.

Results and Discussion

The analysis of the pedagogical experiment revealed a stable positive trend in the development
of phraseological competence among learners who participated in the experimental instruction
incorporating visualization. A comparison of the data from the introductory and control stages
showed that the experimental group exhibited more pronounced growth across all defined criteria,
whereas changes in the control group were less intense and primarily of a reproductive nature.

First and foremost, the results indicate an improvement in the accuracy of interpreting the
meaning of English phraseological units. Learners in the experimental group relied significantly less
on literal translation, demonstrating the ability to associate the linguistic form of a phraseological unit
with its conceptual basis. This finding suggests that visualization facilitated the activation of
figurative and metaphorical mechanisms for understanding meaning, which aligns with the principles
of cognitive linguistics regarding the conceptual nature of phraseological units.

Particular attention should be paid to qualitative changes in the nature of speech errors. While
the introductory stage was characterized by errors related to semantic inadequacy and violations of
pragmatic appropriateness, by the end of the formative stage, the experimental group showed a



decrease in such deviations. This indicates that learners developed a more integrated understanding
of the discursive conditions in which phraseological units’ function. Analysis also demonstrated that
visually presented models of communicative situations promoted the transfer of acquired material to
new contexts, which serves as an important indicator of the depth of learning.

The results of written and oral tasks further confirm the effectiveness of visualization as a means
of developing philological analytical skills. Learners in the experimental group demonstrated the
ability to provide reasoned explanations for their choice of a phraseological unit in a given context,
drawing on its figurative motivation and evaluative potential. In the control group, such explanations
were generally fragmented and limited to reproducing dictionary meanings, indicating a less profound
level of linguistic reflection.

From a discursive perspective, these results suggest that visualization can be viewed not only
as a methodological tool for enhancing clarity but also as an instrument for cognitive-discursive
modeling of linguistic meaning. The effectiveness of visual tools in teaching English phraseology is
explained by their ability to serve as a mediator between the abstract linguistic sign and the conceptual
content embedded in collective linguistic consciousness. In this way, visualization facilitates the
transition from mechanical memorization of phraseological units to their conscious and contextually
appropriate use in speech.

Overall, the discussion of the results confirms the proposed hypothesis and allows us to
conclude that integrating visualization into the process of teaching English phraseology contributes
to the development of a higher level of phraseological competence, in line with the objectives of
contemporary philological training. The findings open up prospects for further research aimed at
expanding the cognitive-discursive approach to teaching phraseology and adapting it to various
educational contexts.

Conclusion

The present study has theoretically substantiated and experimentally confirmed the feasibility
of using visualization as a modern method for teaching English phraseology within the framework of
philological training. The analysis demonstrated that phraseological units, characterized by a high
degree of figurativeness, idiomaticity, and cultural specificity, require special instructional
approaches aimed at revealing their conceptual and discursive nature.

The theoretical analysis showed that, when interpreted within a cognitive-discursive paradigm,
visualization functions not only as a tool for clarity but also as an instrument for representing the
mental structures underlying phraseological meaning. The use of visual models facilitates the
activation of associative thinking mechanisms, the reconstruction of the figurative basis of
phraseological units, and the formation of stable semantic links between linguistic form and
conceptual content.

The results of the pedagogical experiment confirmed the proposed hypothesis regarding the
positive impact of visualization on the development of learners’ phraseological competence. The
experimental group demonstrated a higher level of accuracy in interpreting phraseological units, a
reduction in semantic and pragmatic errors, and an increased ability to use idioms appropriately in
discourse. This indicates a transition from reproductive memorization of material to its conscious and
functional application in speech.

Thus, the integration of visualization into the process of teaching English phraseology can be
regarded as a promising direction in modern foreign language pedagogy, possessing significant
potential for the development of linguistic reflection and analytical skills essential for professional
philological training.
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ATBIJIIIBIH ®PA3ZEOJIOTUACBIH OKBITYJIA BU3YAJIM3ALUAHBIH
3AMAHAYMU 91ICI

Tyiiin

3epTTeyne Bu3yanu3anus (puIoIorusIbK O11iM Oepy JKyieciHae aFbUIIIbIH (Pa3eoIOTUsICHIH
OKBITY/IBIH 3aMaHayu 9JliCHaMaJblK TOCUTl peTiHAE KapacTblpbliaabl. Dpa3eonorusuiblK OipiikTep
MOACHHM TYPFBIJIAH IIAPTTAIFAH KOHICTITyaTU3alUsIapIbl OCHHEICUTIH KOHE JTUCKYPCTBIK
KOHTEKCTE KbI3MET €TeTiH KOTHUTUBTIK YOXKACITeH KYpPbUIbIMAAp peTiHAe TYCiHaipiieni. Teopusibik
Tannay (pa3eoOTUSHBIH KOTHUTUBTIK-IUCKYPCTHIK TAOMFAThIHA JKOHE WIMOMAIBIK MaFbIHATIAPIbI
TEpPEeHIpEeK TYCIHyre opi €cTe CakTayFa BbIKIal eTeTIH MEHTANJbIK OeiHeNepaiH CBIPTKBI
penpe3eHTalUACh  Kypallbl  peTiHJEeri BHU3yalM3alUsSHBIH  OJIEyeTiHE Ha3ap  ayJaapajbl.
[TegarorukaiblK 3KCIEPUMEHT asChIHAA OaKbLIay XKOHE JKCIICPHUMEHTTIK TONTAFBI CTYICHTTEPIIIH
HOTIOKEINEpl CalbICTHIPBUIABI, MYHJAa SKCIEPUMEHTTIK TOI BU3YyalM3allMsIaHFaH TarChpMaapabl
(WuTrOCTpanuUsIap, KOHIENTYIIBIK KapTajlap, MyJIbTHMOIATbIBI MOJCTBACD) KOJIIAHAbI. AJTBIHFAaH
JepeKTep WAUOMaIapIblH MaFbIHACHIH JIOJI HHTEpIpeTalusiay, ojap/ibl KOHTEKCTKE cail KOJIJaHy
XKoHE (pa3eoJOTUSIIBIK KY3BIPETTUIIK ACHIeHiHIH alTapiblKTail apTKaHbIH Kepcereai. Hotuxkenep
BU3YaIH3aIUSHBIH TUIMIUTITIH KOHE aFbUIIIBIH (PPa3e0IOTUSICHIH OKBITYIaFbl

Kiarrik ce3gep: ArbutiibiH (pa3eosorusichl, BU3yaau3anus, KOTHUTUBTI-IUCKYPCUBTIL
TOCLI, TUCKYPCKA HET13/IEITeH OKBITY.
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BU3YAJIMN3AIINS KAK COBPEMEHHBIA METO/I OBYUEHUSI
AHTJIMACKOU ®PA3EOJIOTA

AHHOTAIIMA

B uccrnenoBanum paccMarpuBaeTcsl BU3yaJdHM3alMs KaK COBPEMEHHBIH METO0JIO0rMUYECKHit
MoAX0Jl K OOyYeHHUIO aHIVIMHCKOW (Qpa3eonoruu B cucteMe (UIOJOTHYECKOro 00pa30BaHHUS.
@®pa3eoOruuecKue €IUHMIBI TPAKTYIOTCS KaK KOTHUTUBHO MOTHUBHUPOBAHHBIE CTPYKTYpHI,
OTpaXawlllie KyJIbTYpHO OOYCIIOBJICHHbIE KOHUENTyalIu3aluu ¢  (QYHKIMOHUPYIOUIME B
JMCKYPCUBHOM KOHTEKCTe. TeopeTHuecKuil aHanu3 akKIEeHTHPYEeT KOTHUTHBHO-AUCKYPCUBHYIO
npupoay ¢pa3eoorud M TOTEHIMal BH3yalW3alldd KaK CpeJICTBa BHEIIHEH penpe3eHTaluu
MEHTaJbHBIX 00pa30B, CHOCOOCTBYOLIEro Oojiee TIIyOOKOMY IOHMMAHHIO U 3allOMHHAHUIO
UAMOMATUYECKHX 3HauUeHHU. B paMKkax megaroruueckoro sKCrepuMeHTa CPaBHUBAINCH PE3YIIbTaThI
KOHTPOJIBHOM M AKCIEPUMEHTAJIbHOW TPYyNIN CTYAEHTOB, IPU STOM IOCIEIHSAS HCIOJIb30Bajia
BU3YaJIM3UPOBAaHHBIE 33JaHusl (WJUIIOCTPALMM, KOHLENTyalbHble KapThl, MYJIbTUMOJAJIbHBIE
Monenu). llomyueHHble AaHHBIE CBHUJETENBCTBYIOT O 3HAUUTEIHLHOM TIOBBIIIEHHMH TOYHOCTHU
MHTEpPOpETallMd U KOHTEKCTYalbHO aJIeKBaTHOIO YIOTPEOJNCHHs MIUOM, a TakXke YPOBHS
(bpazeonornyeckoil KOMIETEeHTHOCTH. Pe3ynbTaThl HOATBEPKAA0T 3 PEKTUBHOCTD BU3YAIU3ALIUH U
ee MearornuecKyro HEHHOCTh B 00y4eHUH aHTIUICKON (pa3eosioruu.

KiroueBble ciioBa: aHrnuiickas (pazeonorusi, BU3yaau3anusi, KOTHUTUBHO-IUCKYPCUBHBIN
Hoax0J, 00y4eHUE Ha OCHOBE JUCKYypCa.
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